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Series Learning Targets 
• I can apply knowledge of the inquiry process. 

• I can establish an environment which is conducive to 
inquiry. 

• I can identify ways to select relevant resources. 

• I can develop essential questions that guide inquiry. 

• I can identify ways to formatively assess students. 

• I can integrate the communication, reading- literary 
text, reading- informational text, writing, and 
communication standards as well as disciplinary 
literary throughout units.  

 



Series Requirements  

• Complete all assignments posted on Schoology. 

• Attend both sessions in the series. 

• Submit unit plan which is due:  May 13th  

 



[Type text] 
 

 

South Carolina College- and Career-Ready Standard  

 

Indicator(s) 

 

Expectations/ Prior Knowledge/Subsequent Knowledge 

Look at the standard/indicator across grade levels.  What common 

elements are found?  What differences are found?   

 

What students need to know? 

Key Knowledge (Content) 

 
 

What the Teacher Will Do 

 

 

Materials  

Assessment Possibilities  

 

What Students Will Do 

 

 

Unit Plan Template 



Informational Text Set 
 

Chart Timeline Essay Non-fiction Book  Pictures 

     

Artwork Newspaper Article Song Video Clip Other 

     

 



Exit Slips 









Your Questions 
• Do EQS need to be related to content? 

• How do I intervene with students who may struggle to 
read independently? 

• How do I create time for leveled texts for all students 
and make sure they are reading on grade level or 
being challenged at all times? 

• How can you correctly incorporate more in a day 
while ensuring a majority of the students are 
understanding the content? 

 



Your Questions 
• In what ways do I help my students understand the 

wording of the standards?  

• How do I effectivity incorporate the inquiry standards? 

• Are samples that we or others create going to be 
posted on the website? 

• How can I influence teachers of various grade levels 
and contents to utilize learning targets and essential 
questions successfully? 

• How do I incorporate project based learning?  

 



Your Questions 
• Can the standards be written in student friendly 

language? 

• How can I teach all of the genres/strands together 
throughout the year coherently instead of as separate 
units?   

• Where can I find the SS and Science support 
documents and standards?  

• When will the standards clarifying team be 
established? 

 

 

 



Your Questions 
• Why doesn’t the state have more regulated practices 

instead of all the districts being on different pages? 

 



Your Questions 
• SC Ready questions….. 

• How do I plan to teach “better” and still prepare for 
THE test?   

• What is the best advise you can give for teachers 
who are “freaking out” out about the new 
assessment?   

• How do I prepare students to answer questions that 
require multiple answers? 

• How are some of these standards going to be 
assessed?  

 

 

 

 



Your Questions 
• SC Ready questions….. 

• Will we use the same type of writing next year? 

• When will we receive more sample questions for SC 
Ready?  

• Who do I contact about testing accommodations? 

 

 

 

 

 



Are You Up For The Challenge?  



Questions 



What’s Important? 
• They require an answer that can’t be found in just one 

piece of text or in one place. 

• They require thoughtful planning. 

• They require students to critically think about their 
answer. 

• They don’t require just one right answer. 

• They ask students to come back to them often. 

 



Questions 
How do you feel about them now? 





Text-Dependent Analysis 



Writing Rubric for SC Ready 



Text-Dependent Analysis 



4 – Demonstrates effective analysis 
of text and skillful writing 

 • Effectively addresses all parts of the task to demonstrate an in-depth 
understanding of the text(s) 

• Strong organizational structure and focus on the task with logically grouped and 
related ideas, including an effective introduction, development, and conclusion 

• Thorough analysis based on explicit and implicit meanings from the text(s) to 
support claims, opinions, and ideas 

• Substantial, accurate, and direct reference to the text(s) using an effective 
combination of details, examples, quotes, and/or facts 

• Substantial reference to the main ideas and relevant key details of the text(s) 

• Skillful use of transitions to link ideas within categories of textual and 
supporting information 

• Effective use of precise language and domain-specific vocabulary drawn from 
the text(s) 

• Few errors, if any, are present in sentence formation, grammar, usage, spelling, 
capitalization, and punctuation; errors present do not interfere with meaning 



Shift in Focus on Writing 
New focus… 

• Getting meaning from the text(s). 

• What the student has learned from the text(s). 

• What the student is telling us about the text(s). 

 

 

 



Questions about Text Dependent Analysis  

http://goo.gl/xVFxoQ  





Text Based Dependent Questions 

http://goo.gl/GWgnd0  
 



Teaching Tolerance  

http://www.tolerance.org/classroom-
resources 

http://goo.gl/EPrCwW  
 

 

http://www.tolerance.org/classroom-resources
http://www.tolerance.org/classroom-resources
http://www.tolerance.org/classroom-resources
http://www.tolerance.org/classroom-resources


ILA 

http://goo.gl/HPS5ch  

 



Inquiry and Engagement  



Inquiry 
What 

inquiry is. 

Exploring/ 

Questioning 

Investigating 

Collaborating 

Making 
decisions/ 

taking action 

What inquiry 
is not. 

Research 
papers or 
projects 

Teacher led 

A method 

A worksheet  

Sometimes student 
generated, sometimes 
teacher generated.  



Bloom’s Taxonomy 



Bloom’s Taxonomy that  
Supports Inquiry 

Wineburg, Sam, and Jack Schneider. "Was Bloom's Taxonomy Pointed in the Wrong Direction?" Phi Delta Kappa Dec.-Jan. 2010: 56-61. Print.  





Inquiry ToolBox 



Anchor Charts 
• Create a record of 

class thinking about 
a subject or process 

 
• Spring board for 

assessing and self-
assessing 
 

• Think about their 
purpose before using 
them. 

  
 



Backchanneling  
• Real-time online 

conversations 
 
• Use during read-

alouds 
 

• Have literature 
conversations  

  
 



Blogging 
• Practice new social 

skills of writing their 
thoughts and 
feelings for a public 
audience  

 
  

 



 
  

 



Inquiry Journal 
• Keep track of their 

reading, writing, and 
exploring  

 
• Interactive 

notebooks 
(engagement) 

 
  

 



Interactive Notebooks 
 
  

 



Sum it Up 



 
  

 



Formative Assessment Practices in Successful 
Middle Level Classrooms 

Formative Assessment Practices in Successful Middle Level Classrooms 

Research Summary 

By: David Strahan and Carrie Rogers 

 

One of the hallmarks of middle level education is the process of understanding students and responding 

to their needs. In recent years, researchers have stressed the role of assessment in this process. As 

expectations for accountability have increased, suggestions for improving assessment have proliferated 

to the point that many educators feel overwhelmed. To help focus attention on central issues, authors 

of a recent Association for Middle Level Education (AMLE) research summary reviewed investigations of 

the uses of assessment in middle level education (Capraro et al., 2011). Their report emphasized the 

essential role of formative assessment in providing data acquired to assist and manage student learning. 

They concluded that four aspects of formative assessment were fundamental: (a) questioning, (b) 

feedback, (c) peer assessment, and (d) self-assessment. This research summary extends the general 

analysis of assessment to examine ways that successful teachers incorporate formative assessment with 

feedback in their instructional practices. 

 

Connecting Assessment and Instruction 

Comprehensive reviews of research on formative assessment have emphasized the fact that it occurs 

continuously in the flow of instruction (Ruiz-Primo, 2011; Shavelson et al., 2008). Assessments range 

from spontaneous and informal to comprehensive and formal. "Where a particular formative 

assessment practice falls on the continuum depends on the amount of planning involved, its formality, 

the nature and quality of the data sought, and the nature of the feedback given to students by the 

teacher" (Shavelson et al., 2008, p. 300). 

 

Shepard, Hammerness, Darling-Hammond, and Rust (2005) defined formative assessment as 

"assessment carried out during the instructional process for the purpose of improving teaching or 

learning" (p. 275). The key to formative assessment effectiveness is the extent to which teachers can use 

insights from assessments to guide instruction and provide feedback. Shepard and her colleagues 

identified the essential elements of the formative process by drawing on three basic questions from 

Atkin, Black, and Coffey (2001): "(a) where are you trying to go? (b) where are you now? and (c) how can 

you get there?" (p. 278). 

 

In an extensive review of the literature on formative assessment and learning processes, Black and 

Wiliam (2009) identified five strategies essential to the integration of assessment with instruction: 

1. Clarifying and sharing learning intentions and criteria for success. 

2. Engineering effective classroom discussions and other learning tasks that elicit evidence of 

student understanding. 

3. Providing feedback that moves learners forward. 

4. Activating students as instructional resources for one another. 

5. Activating students as the owners of their own learning. (p. 8) 

 

While successful practices may vary by subject and style, good formative assessment requires a clear 

sense of what the lesson is trying to accomplish and an accurate interpretation of students' responses to 

understand what students know at that moment. The other essential requirement is feedback. 

 

Assessing Understanding and Providing Feedback 

Shepard and her colleagues (2005) noted, "One of the oldest findings in psychological research 

(Thorndike, 1931/1968) is that feedback facilitates learning" (p. 287). As evidence of the importance of 

feedback, they referred to a comprehensive meta-analysis by Kluger and DeNisi (1996) that showed that 



Sum it Up 





NCTE 

http://www.ncte.org/lessons  



Right Question Institute  

http://rightquestion.org/  



Take a minute to 
update your 
Alphaboxes from 
this morning. 



Formative Assessment 





Which Formative Assessment to Use ? 

• Can all learners use this tool to show thinking? 

• Will this tool immediately inform my instruction and 
provide a way to give real-time feedback to students? 

• Will patterns of understanding or confusion emerge as 
a result of using this tool? 

• Is this tool convenient to design, use, and administer?  

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Annotations as a Formative Assessment 



Why Annotate? 
• Helps the teacher see which students are reading and 

how they are thinking. 

• Can see entry points for instruction. 

• Readers have a purpose for reading. 

• Way to hold their thinking. 

• Teachers can tell who hasn’t read at all as “fake 
reading” becomes obvious.  

 

 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Annotations 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Annotations 
What do Kiana’s annotations tell you about her reading?   

 

What feedback will you give her? 

 

How will you help Kiana? 

 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Getting Students to Annotate 
• Model 

• Teach students to “talk back to a text” 

• Asking questions that you don’t know the answer to 

 

 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



What do Chris’ annotations/ questions tell us? 
 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Anchor Chart:  How Questions Help Readers 

When readers ask questions, they…. 

 

• create a purpose for themselves to keep reading; 

• have a way to sift and sort information; 

• set themselves up to think inferentially; 

• can isolate their confusion; and 

• give themselves a way to “talk back” to the text so 
their minds don’t wander 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Barriers to Annotating 
Students can’t write in their books! 

 

Use sticky notes…. have students select the most 
important questions/sticky notes. 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Annotating in Different Disciplines  



Annotating “Cheat Sheets” 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Why Bother Annotating? 
It helps readers… It helps the teacher… 

• engage with the teen as their 
minds are tempted to wander.  

• distinguish who is actually reading 
and who is “fake” reading. 

• hold thinking so it can be referred 
to later. 

• “see” what strategies readers are 
using to access meaning. 

• recall thinking so they can share 
with an expert what they need. 

• diagnose what learners need in 
order to better comprehend the 
text.  

• remember what they thought was 
important at the time of the 
reading. 

• assess what learners understand 
about the content and how they 
determine what is important.  

• notice patters, synthesize new 
thinking and ask questions to build 
more background knowledge.  

• notice how the reader is using 
strategies to construct personal 
meaning.  

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Other Annotation Applications  
• Annotations as a pretest 

• Annotations lay the groundwork for real-time 
feedback 

• Annotations and targeted mini-lessons 

 

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Annotating as a Formative Assessment 





Annotating Texts and Notetaking  



Beyond the Yellow Highlighter 



Making the Connection 

SC College- 
and Career-
Ready 
Standards 
for ELA 

 
 
 



Making the Connection 
Harvard Article 
Interrogating Texts 

SC College- and Career-Ready Standards for English Language Arts 

 

Inquiry-Based Literacy Standards 

Standard 1: Formulate relevant, self-generated questions based on interests and/or needs that can be investigated. 

 

Standard 2:  Transact with texts to formulate questions, propose explanations, and consider alternative views and 

multiple perspectives. 

 

Standard 3:  Construct knowledge, applying disciplinary concepts and tools, to build deeper understanding of the 

world through exploration, collaboration, and analysis. 

 

Standard 4:  Synthesize information to share learning and/or take action. 

 

Standard 5:  Reflect throughout the inquiry process to assess metacognition, broaden understanding, and guide 

actions, individually and collaboratively. 

 

 

Reading- Literary Text 

Standard 1: Demonstrate understanding of the organization and basic features of print. 

Standard 2:  Demonstrate understanding of spoken words, syllables, and sounds. 

Standard 3: Know and apply grade-level phonics and word analysis skills when decoding words. 

Standard 4:  Read with sufficient accuracy and fluency to support comprehension. 

Standard 5:  Determine meaning and develop logical interpretations by making predictions, inferring, drawing 

conclusions, analyzing, synthesizing, providing evidence, and investigating multiple interpretations. 

 

Standard 6:  Summarize key details and ideas to support analysis of thematic development.  

 

Standard 7:  Analyze the relationship among ideas, themes, or topics in multiple media, formats, and in visual, 

auditory, and kinesthetic modalities.  

 

Standard 8:  Analyze characters, settings, events, and ideas as they develop and interact within a particular context.  

 

Standard 9:  Interpret and analyze the author’s use of words, phrases, and conventions, and how their relationships 

shape meaning and tone in print and multimedia texts.  

 

Standard 10:  Apply a range of strategies to determine the meaning of known, unknown, and multiple-meaning 

words, phrases, and jargon; acquire and use general academic and domain-specific vocabulary. 

 

Standard 11:  Analyze and provide evidence of how the author’s choice of point of view, perspective or purpose 

shapes content, meaning, and  style. 

 

Standard 12:  Analyze and critique how the author uses structures in print and multimedia texts to shape meaning 

and impact the reader. 

 

Standard 13:  Read independently and comprehend a variety of texts for the purposes of reading for enjoyment, 

acquiring new learning, and building stamina; reflect on and respond to increasingly complex text over time. 

 

 

Reading- Informational Text 

Standard 1: Demonstrate understanding of the organization and basic features of print. 

Standard 2:  Demonstrate understanding of spoken words, syllables, and sounds. 

Standard 3: Know and apply grade-level phonics and word analysis skills when decoding words. 

Standard 4:  Read with sufficient accuracy and fluency to support comprehension. 

Standard 5:  Determine meaning and develop logical interpretations by making predictions, inferring, drawing 

conclusions, analyzing, synthesizing, providing evidence, and investigating multiple interpretations. 

 

 

 

Standards “two-pager” Fundamentals 



Making the Connection 
• Read the article and identify where the skills 

described in the article connect to the Fundamentals , 
the Profile of the SC Graduate, and the ELA Standards. 

• Annotate all three texts. 



What’s the Connection? 





Nonfiction Texts to Support 
Argumentative Writing  

http://goo.gl/CHbVVj  



The Learning Network 

http://goo.gl/vqfChD  



Inner Voice 



Inner Voice 
Helps students show active reading. 



Conversation Voice (useful voice) 
This voice helps readers to: 

• Relate to the text 

• Make connections between the book and the reader 

• Ask questions 

• Give opinions 

• Talk back to the text 

• Remember what is read 

 

 



Reciting Voice (waste of time voice) 

This voice causes readers to: 

• Loose track of what is being read 

• Stray from the text 

• Forget what is read 

• Not care about the reading 

 

Turn off the reciting voice by rereading and giving 
yourself a job or a purpose to read for.  

 

 



Reading Purposes 
Some purposes are: 

• Ask a question 

• Look for the answer to a question 

• Make a connection 

• Look for clues to help draw an inference 

• Retell what has been read 

• Try to visualize a picture  

 

 

 



Grading  



Three Options for Grading 
Option 1 

Demonstration of an attempt to complete the task.  Student’s 
earn points for attempting the activity and demonstrate their 
thinking. 

 

Example:  Annotate five pieces of thinking on a piece of text.  
Each piece of thinking is worth 3 points for a total of 15 points. 

 

Purpose:  This informs instruction immediately.  Teacher can see 
who is working, what they get, and where they are confused.   

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Three Options for Grading 
Option 2 

Demonstration of improvement and practice.  Students earn 
points for demonstrating growth and improvement.  

 

Example:  Students compare a piece of writing to a class 
generated rubric.  Students are familiar with the rubric and 
therefore know how their performance has changed.  Students 
go back and revise and improve their writing.    

 

Purpose:  Teachers and students work together to improve 
performance.  Teacher can see where differentiation needs to 
occur and students can see their strengths and weaknesses.   

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Three Options for Grading 
Option 3 

Demonstration of mastery.  Students earn points for 
demonstrating understanding of material.  

 

Example:  Often these are common assessments, chapter tests, 
and final projects.  

 

Purpose:  These assessments allow the teacher to go back and 
examine instructional practices. Teachers working together can 
look at common assessments and see patterns and areas to 
revise instruction.  

Tovani, C. (2011). So what do they really know?: Assessment that informs teaching and learning. Portland, Me.: Stenhouse.  



Grading 





Beacon Learning Center 

http://goo.gl/3ostOj  



Annenberg Learner 

www.learner.org  



Chart Paper Splash 
Materials 

• Sticky notes (Padlet) Schoology/ Chart Paper Splash 
Folder 

• Chart Paper Splash Debriefing Form 

 

 



Chart Paper Splash 
What is the most important thing you learned from this 
professional learning opportunity? 



Chart Paper Splash 
1.  Write your answer to the question on Padlet. 

 

2.  Take a minute to “walk around the Padlet” to read 

      other’s splashes. 

 

3.  Complete the Chart Paper Splash Debrief Form 

 

 



Chart Paper Splash 





Alphaboxes 



Before You Start Digging 



Reminders 
• Complete all assignments  in Schoology. 

• Submit your final unit by May 13 in Schoology. 

• Complete the end of series evaluation.  Link is posted 
in Schoology in the Session 2 folder. 

• Request a certificate if you need one.  



Dig In 


